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THE?TROUBLED YOUNGSTER IN THE'CLASSROOM )
by -
FRANK E., BOXWILL, Ph,D, .
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The purpose of this article is to provlde educators'
and teachers of students who are too emotlonally
charged to adjust consistently to regular class-
room procedures, with some specific tauses of

their students' maladaptive behavior, and some
techniques to ameliorate both the students' re-
»ceptivity to learning, as well as teacher satis-
faction of doing a job well, No panacea is pre
dicted; but these suggestions have with consistent
application caused positive modification in student
behaviors, For purposes ‘of this paper the*
-"emotidonally charged" student can better be
described-as a "troubled" individual.

Who is The Troubled Ydungster . ‘

The troubled youngster is a person .in conflict, .
His learning proceeds in an erratic magner, He
presents blocks to learning in one or more subject
areaf! of, he does not learn as readily or capably
as his potential indicates, In the majority of
cases, psychometric assessment indicates that he
is not retarded hentally.' Rather.he is momen-
tarily socially retarded, Strong emotions serve

| to temporarily block igterest ih school, learning

| or obeying instructions. These emptions for the ,
most part unconsciously mobilize persistent
anxiety and or recurrlng fears of falling apart
or -being totally 1nadequate that blot out his ¢/

" interegt in, and uge of- his abllltyuto perform \j\

required tasks.,
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Such a troubled youpgster is a constant challenge -

- to himself first, his peers second ‘and in the

_eyes of his teacher an anathema. The troubled
youngster, therefore, becomes troublesome 'to
self, peers and teachers, "Teaching the

t ubled ghild is an art— like a sculptor, we
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mukt Know just how and where to chip the marble -
if lwe are to release a figure from it." (p 145, 3)-
Tea herf of these troubled and troublesome
younigsters must possess. the adept sensitivity and
attuneness of/ﬁu31cal Instruments,; to reach and .
educate them,( When this human sensitivity remains
re1at1ve1y suppressed, the teacher's prime reactions
are,."the~youngster does not listen", .'he interrupts",
"Y can't haye him in my class." These indjctments
_seem to infer that the troubled youngster is not '
teachable in an ordlofry classroom, is not amenable
to teaching en masse,“and function or get along ag
well as expected for the most part with others,
This youngsfer has, very’spec1a1 needs, therefore.

-

.

Teachers, next to parents, have the most 31gn1f1cant
impact on the life of a you ster. Their maternal
feeling frequengly enables them to copg with diffi-
cult traits or .disharmony with a genhtleness possible
only with gne's own children, regardless of cmltural
heritage or class, Above all, many are "empathetic
and tolerant, ingenious and w1111ng to depart from
traditional approaches" (6), when individual )
differences and needs dictate.

. A ‘.
Knowing what the youngster's homé circumstances are,
is important if his school's persomnel are to appro-
priately 1nterqret and relate ‘to the youngster S
behavior; and more so, it is impprtant "that garents
feel that the school shares the m al respogsl—
bility for their children. It is t untisual\to
find that the troubled youngster comes from a-
troubled, or emotlogally and socially deficient

3 4.1
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- attention mebilize discamforting‘aﬁxiety,”hE'- ‘
‘attacks other students and/or teacher verbally, \.

‘ties from teache{s, peers and other schbol Person- ,
' ne},,becgme a positive|motivational force. Recog- -
" nition a
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family. As such he ig starved fof.qffectidn ~for
the recognition and the attention accompanying it,
He acts younger than his age therefore, Socially
immature. Regressed. Animal — like in aggressive-
ness, Given the attention he craves, he is only.
mgmentarilykfillgd,,relicyed;"Asﬂhisﬂ§elf-conseieu§-w~~~'
ness about his immaturity and:his marked need for

v

talking out of turn, disturbing- the class; gor, non-
verbally, - walking about, tapping or bangfig.
furnituré. These behaviors partially serve as
mechanisms to defend himself against expected
attack, and also to invite attack (punishment,

. disapproval) to crystallize the unacceptability of
- his immature,~inadeqqate self-concept. He frequently ,

feels inadequate, inferior-to other children, un-'
lovable % teacher, to parents; he could also hate, °-
himself. - e :

N ’ T : __\ L .
Only when he feels better about himself can he act
appropriately in class, with peers, or function
academigally in'accordance with his poten&@al.

Winning praise and attention for use of his abili- .

o

wp}thwhile, that! there are ddvantages to
acting' 1ike the older boy he is, results in decrease
in.his self—consciou ss. A drop in his anxiety
level sees him no }6ﬁ§§\ needing motoric discharge
by wdlking around the ¢lassroom, or'Hisrupting in-7 .
struction., With the attention that recommgnded
remedial programs provide him, and the love and

“concern experienced from his teachers, academic

tasks ggadually ceas¢ to.be approached with the
fear- of “failure which made it impossible to\fqpction
adequately, previously. Small successes that accrue,

gain him- status and recognition within the family

as well, Home and family are experienced diffi-

.erently ‘as his reports reflecthiassing grades, and

‘ecrease of disciplinary commemts or actions. v
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" The major methHods that culminate in successful

gradual social adaptation and adequate academic .o

~achievement in the school can ve articulated as
follows:

- * ~_—

1. Creatlon by teacherslof a sense of be-
'lbnglngness in the group. S
How? - By consistent expre331on af love and
acceptance that overcome the feaﬁ of inadequacy =
of- competing with others. é es this may be -
done by assigning him rgshg\glbllltles, which the
teacher's observations have pinpointed as indices °
.of ability. This fosters a sense of part1c1pat10n
and belonglng
2. Fostering warmth in. the classrogm.\
Fostering a.classroom atmosphere that-com-
bines understanding and compassion, firmpess and
kindness. Not only the physical plant, ‘but the
* emotional, climate in which instruction is imparted
}or the most part is portentious of whether learn-
ing proceeds, or, blocks to learning are erected.
How? 1In many cases, the friendly help —
going over kindly, non-threateningly to a trouble-
some youngdter, reassures him ‘against the loss of
his self-—ontrol. In the absence of tHe usual
1mp11ed or expressed rep(Oach or ejection from .
the class, the emotional impact of "the teacher's
proximity breaks down the student's defenses, and *
-facilitates his gradual participation in the tasks
at hand. ) - K

8 '
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In the caserof the youngster who disturbs the class
by talking out of turn aimlessly, frequently, the
teacher may for example say, "Donald, you'will be *
called upon to answer during this morning's ex-~
ercise, pay attention, so.that you can answer when
you are called upon, — (pause) is that clear -
Donald? — alright, other members of the class

will also be called upon. Donald, remember, g
are only to talk when you are called upon or when
AI{:(:clasq is given permission to s%%re ideas."

A ruText provided by Eric ‘ _5_ . 1
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In this statement the teacher glves recpgnition
- ) to Donald, en;ouragas his part1c1pat10n at a
particular ‘time, sets anticipatory incentivés and
. ¢ Teward systems for respondlng, and also gets up
a system of consistency not biased against him,
.- but for all members of .the class — "talk when .
-o-— - galled upon*—Now; suppode Donald- 15oks around = -
the classroom, or goes over the’ window — what
» should the teacher do? Ignore this partlcular
behavior, momentarily, Focus on the fact that' |
A~ Donald is not disturbing the class by talking out |

.

Sy of turn. She may find the walkirg, tending towards =~ -
disruption.of the class,- an opporturfe moment
3 .. for 1nvokxﬁg the. question — response requlrement Lo

of Donald, thus also reducing the distyrbing trend
« his walking could produce’, . At all times,, providing
there is no physical attack on ethers, tHe fbcus_
. of the teacher ought to be on the rule.— 'no.
talking until permitted." Theloccurrence of sub-
\ sequént, and 1rre1evant/5eha rs ig Donald's way’
. of adapting ‘to the change 1nv01ved in/15110w1ng
the new rules '— he is testlng out the consistency
pattern of the teache Is she going to provide
a series of "don'ts", and "not do's" to restrict
{ him totaﬁly? The'type of experience Donald has
’ K@@th his teachei®yill determine the delree of
’testing out. The less consistent the teacher the
moye extreme and longer the testing out. When
Donald has learned to abide by rule one, only then, -
after several episodes of testing out of the limits,
and final total acquiescence should rule two be
effectuated. Another way of reinforcing rule con-
sistency is by asking Donald to restate the rule.

[

e

It is important that children learn that the teacher
’is'consistent,‘first by acceding to the consistent
expectation. of carrying through one rule, then when '
the one “rule has been established, the second, I
necessary rule can be eriforced,

M Al

According to Smith and Smith (4), "every rule
[:R\!:'7changes a child's environment. It is very hard.
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fog”him to get uéed to one change Q—-\ko get used
several changes might well be overwhelming for
him."” (ibid p 56) (5). \

' 3. Providing opportunities for tension re-
duction., ' '

. Many troubled and troublesome youths have a
.very low level of frustration’ tolerance- they feel
like captives, or caged animals; and like these, .

- their impulses, and the anxieties attendant upon
these feelings and impulses ‘impel themto talk,
to walk around, to disturb, to disrupt the ,
equilibrium of the class, — to feel able, or
to cope with the disequilibrium their-"captivity"
impinges on them. ‘- Such acting out releases for
them the tension which they could thinly veil for
long; theé release permits them to feel at peace
.with ‘themselves’ though it causes disequilibrium
for others. It seems to exemplify the Lucretian
aphorism ”Whet is food to one man, may be
fierce poison to others." (Lucretius) (2).

' Thefefore, it is suggested that these troubled
"youngsters ought to be unobtrusively permltted
relief time to go to the Guidance Office, not ’ .
as punlshment or in embarrassment but with
cognizante of “their low tolerance for frustration
and the need to provide relief during pressured
classroom actjvities, rather than remain restralned,
and therefore too impelled to act out.

°

At such reiease tlmes — guldance co sellng

', could 1ncjude talklng in an atmosphe e of emotional
support and planned supportive activities. It
might also be most appropriate that guidance
services initiate brief five minute interview —
relief sessions with identified troubled, disrup-
tive students, 'to forestall acting put. The
é§fectiveness of these sessions in reducing dis-

‘@ Tuptions in the classroom can also be studied by

R\(:omparing incidences of disrtuptive behdvior in
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classrooms where troubled youths are left captive —
and, without relief, K with similar incidences in
classrQoms where youths .are given brief tive minute
relief counseling and support.

‘4. Construcging a program out vt respéct for,
and based upon, the troubled student's strong points,
How?  All youngsters thrive on praise and

actively seek the recognition and self-esteem that
emanate from approval. Increased self—esteem leads
to greater feelings of self-worth, and new self-image.
An increase in motivation accompanies these positive
aspects of his ego. Small successes lead to more
frequent and larger successes’, with concomitant
frequencies in approval.

Every youth has some skill or talent; — for one,
it may be drawing, for anqther singing, or basket-
ball and the like. This attribute is the youngster's
g chance for leadership, through deserved recognition,
All teachers must look for, identify and use positive
attributes in youngsters to.constructively reinforce
their adequate self-imagk, and promote long term
positive attitudes toward’ learnlng and respon91b1TIty
taking, ' o 0
5. Closely related to the positive attributes,
is the use of a teaching methodology relevant to
the troubled youngster's 1nterests
The way this can be done for example, is by
‘using practical real life situations that bear _
‘relevance to the troubled youngster's life circum— °
. stances and experiences, It calls for that type of
communication that removes barriers-to understanding
and fosters feedback of\a positive, reinforcing sort.
This decoding/encodifg process can best be effectuated
by sijiulating the vernacular of the student, accept-
ing his expressions, and rephrasing.the latter in
the i qtructor'% least complex formulation. Where
concrete reﬁrespntatlonal formulations can explain
© n abstract concept the former is preferable as a
ERIC N N
g = .
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Starting point, The use of the Jounncy to schgol-

as a point of departure for instruction about ™

wind velocity and or temperature; the class mem-

bers-and their seating drrangements, to introduce
» behavioral interaction; push ind pull forces
. _aperating gn_objects or people are Ammg d-fow i
. of the interests which can be empdthjzcd with
-~ by the troublcvd youth, and that can be used to
initiate participation, sustain learning and
growth ; . -

6. Using discipline in the classfoom to

promote individual growth, not to restore order
Immediate attention in the here and now must be

shown to misbehavior, 4
To do this the youngster nceds to bc clearly told
what he has done wrong, — what is wrong about it

sand the probable reasons why he might have done

it, in a nonaccusatory, positive tone., Since

this behavior occurred in the group atmosphere

of the classroom, the other class members can
benefit from an explanation as to the probable

‘reasons why the trnoubled ehild misbehaved. ' The
underlying ratiodale heré is that when individuals
are given an cxpldnatlon for the emotional response
of’ dnother which is understandable mare so-whén
they are the audiemfe, the likelihood of their
group's'feplicatiﬁgjor imitation is significantly
reduced. = Also, when sanctions are imposed,

action and consequence are associated, and the
consequence of removal frofi class (if necessary)
for example, will not be seen as unfair, but as
stemming from the teacher's concern for the

student and genuine interest in educating him

by limiting the degree of freedom of behavior
within the classroom, to those that meet the de-

rsirable standards agreed upon by all.

. ‘ ‘

The stroubled youth undoubtedly is the product
oT a socially and emotionally defi¢ient family.
le has grown up-in a family, whoso social situa- "’

EMC 10
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Aruitoxt provided by Eic:
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tion has afforded him meager Opport?nitjes to

learn to think before acting, and to anticipate
Lconsequences; and whose communications are for-the
‘most part based od concrete or material communi-
cation of love, and regard for his person., Such
youths relate more to~immediate gratificatiof.

The de*ayal typical of more abstract problem

solving and sorting, they eschew, because these = .-
demand that they establish long lasting meaningful
relatlonshxps which they cannot tolerate at this’
time, " Society and the school commun1ty react to
these youths with the same Yimpulsivity that tifly
perpctuate, that is, concrete externally imposed
punishment, imprisonment, ejection, suspensions,
ostracism, criticisms, with all of- the replication
of earlier rejections and deprivations which have
been at the core of their earliest deficiencies
and intensify their resistances to meaningful
learning, growth and docial adaptation,

In the case of the school, vjection is preceded
often by moral exhortatidn.' and making of the
individual a personal, d social or moral xample
The latter is in contrast to the psychodyn:
principles of constructive 1ntegrar10n of the wholcv
individual, by.promoting situations to permi't the
youth to use his own internal resources and be
guided. not forced or coerced, and supported in
growth in h¥s inner life, to mature as a more
social being.® Such psvchodynamic approach helps
the youth te become “"capdable of responding ‘to com- _
munication about, and developing an awareness of

ch abstract values as persondl morality and
Cfcial responsibility”, that the society of ghe
school demands. The effectiveness. of the school
society in the use of punitive measures, whether

by deprivation of human rights, liberties or

material sanctions, depends Wore on the . inculca-
tion within the individudl of the abstract under-
standing of the social necessity underlying the
punishment., The understanding of the abstraction

-10-~ N
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can only be accomplished when the troubled young-
ster first possesses the capacity to appreciate
abstract verbal levels of communication, The .
raison d'etre for ‘social punishment can only be,
understeod when the above conditiong are met, and
the meaningfulness, and effectiveness of the social
sanctions experienced. \ '

The purpose of social sanctioné in- schools ;nd
other institutiomMs of our socitty is to foster
social, adaptation. However, sogial procegses
according to Ackermén, a noted family Therapist,
(1) cannot be isolated from the\kouth‘S'péquy-
adity. The latter has its inner self and Out¥ry .
self; in the school, the outer self assumes the
role of_the student — that must ghange in re-
sponse to the social conditions of the school —

as a conforming,<social,being. . The troubled

youngster's struggle to assume the outer self-of
conformady soon runs into trouble — becausé he
finds it difficult to contain and control the ° a
troublesome anxjety tRat readily breaky down the
thin veil bf'conformizg with which he struggles to
adorn himself. Such youngsters have weak psycho-
logical strength whidh is reflected in the in-
adequacy of their atademic and social tole
functioning. All individuals have selective
emotional processes that make role functioning
‘successful in one situation but unguccessful in
another. In the cultural milieu of the school, -
marked pressure and anxiety often accompany the

- process of social adaptation. In the case of the

troubled youngster anxiety tends to increase the
instability or rigidity of his desirable student
role -functioning.’ Again he finds himself abre-

acting the loneliness, hostility, competitive N

stri'vings, surviyval doubts, and insecurity,in
group living whijch was earlier fostered in the
family with its/social deficiencieg, and con-
cused inconsistent norms. (Ackerman) : 12
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/’The staff of the Bleuler Psychotherapy .Center have

‘_always felt, that the treatment and educational
management of a "troubled" and "troublesome youggster"
‘require a multi«disciplinary approach,

PN
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" We feel that the emotional and social adjustment of

these yoﬁngsters form the essential gateway of

- promotion of their academic and vocational adJust—
ment, As psychologists, social workers and psychia-
trlsts, we are as concerned about the youngster's
‘academic and vocational adJustment as his teachers, \
‘and want to offeér our in51ghts and services, per-

’vtalnlhg to. human development and behav1or.

-

Through fhese Supportive approaches we feel the
teacher's role of educating these §oungsters for.

~ wholesome, emptional, social 'and vocational adjust-
ment can be enhanced X ' '
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